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Dedication  

 

This handbook is dedicated to M057 graduate, Cheryl L. Schuck, who passed away September 14, 2005. Cheryl 

embodies the attributes we seek and foster through our programs and the mission of Concordia University.  We 

would like to share her story with you, and encourage you to reflect upon your own ñlifelong learningò jour-

neys.  

 With less than two months remaining in her degree program, Cheryl was diagnosed with stage 4 lung and 

brain cancer. She attended the May, 2005 commencement and presented the following speech: 

If thereôs one thing I learned here at Concordia itôs that there are no strangers here, no one is treated with ano-
nymityðeveryone makes a difference here because Concordia represents a ñfamilyò of life-long learners.  I say 

ñfamily,ò because from the moment I stepped inside the Graduate doors in 2003, I was instantly met with such 

a warm welcoming that the first words out of my mouth were, ñIôve come home.ò  I felt welcomed not into an 

anonymous ñacademicò institution of learning but into a ñfamilyò of learners where every voice makes a re-

sounding difference.  By virtue of being here today, you make a difference in my life and in the lives of others. 

As such, I welcome you as my extended family to join in the celebration of the life-affirming learning achieve-

ments of every Concordia graduate who stands here today.   

 

I celebrate the life-affirming learnings of each graduate because although I have been singled out to stand up 

here alone to address you, I did not get here by myself and I can hardly take credit for arriving here on my own.  

It was just 127 days ago today that I received the most unexpected, jolting, whole life-altering news that no one 

would ever want to receive.  In short, with less than two months to go in the completion of my masterôs pro-

gram, I was diagnosed with stage 4 lung and brain cancerðI was given six months to live, maybe a year if I 

were ñlucky.ò  The 6 month prognosis loomed over me with such urgency and such fear that I failed to realize 

that no human being has the power over another to issue with any knowing certainty any life or death sentence 

in these types of circumstances; it was at that moment I realized I am not on human time but on Godôs.  As 

such, I did not arrive here on my own. 

 

First, I am blessed and grateful for the grant of time God has given me that makes it possible for me to stand 

here today.  Second, although time does not permit me to single out every person who has had a hand in bring-

ing me to where I am today, I would like to briefly acknowledge the members of my cohort, MO57, the faculty 

who have instructed us with their one-of-a-kind, cannot be duplicated guidance, and the advisors and staff who 

selflessly worked behind the scenes to make this day possible.  Lastly, standing  

here today isnôt so much a celebration about what I have achieved as much as it is a celebration of what Iôve 

seen exemplified by Concordiaôs faculty, staff, advisors and the graduates here today.  When the news of my 

condition became common knowledge, I received such an outpouring of support, thoughts, and prayersðnot to 

mention the many, many cards, letters, and giftsðthat I felt like I was on the receiving end of the active power 

of directed love in service to others.  What greater preparedness could any of us ever hope to achieve than to 

exemplify Concordiaôs mission and vision of ñpreparing students for thoughtful and informed living, for ser-

vice to God and humanity, for the enlightened care of Godôs creation . . . in the committed service to society 

through actively engaging the power of love in directed personal and professional service to others. Therefore, 

Iôm here today to honor, to celebrate, and to salute the life-affirming spirit of humanity contained within each 

of you.  

 

May God continue to bless you with the grant and mercy of time to manifest His Will.  You each have impor-

tant work that only you can doðno one else can do it but you because only you are you.  I implore you to find 

that meaningful and purposeful life-work, live it, and do it in directed service to and for others; for there is no 

greater gift that we can give another than to place our self-interests aside and focus on expressing our skills, 

gifts, and talents to improve the lives of everyone and everything that we touch.  In the words of William Penn, 

ñif there is any kindness I can show, or any good thing I can do to any fellow being, let me do it now, and not 

deter or neglect it, as I shall not pass this way again.ò  ñWhat more important task does your life hold than to 

draw out the possibility in each living, pulsating momentò of your lives.  
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As you now spread you wings and soar through your new life-long learning journey, may the wind of Concordiaôs 

mission and vision continue to propel you onward . . . but always remember, sometimes we are the wind under the 

wings of others propelling them forward . . . and sometimes they are the wind under our wings keeping us from 

falling.   

 

May God bless you with the strength and courage to endure your life-circumstances with dignity and grace.  Wel-

come to Concordiaôs 2005 Graduate Commencement Ceremony!  Thank You. 

 

 Concordia Professor Dr. Ron Powell, serving as a committee member during Cherylôs critical dialogue, pro-

claimed that Ms. Schuck provided the most eloquent characterization of life long learning he had ever heard.  Her 

committee unanimously agreed. 

 

 As stated by Ms. Schuck during her critical dialogue: 

  

It is the program itself, not the project. 

It is fostering a learning mind rather than an educated mind. 

It is learning to learn to unlearn to relearn and apply new learnings in new situations. 

It is a learning growth process; a journey, not an end.  There is no end to learning. 

Life long learning is a moment to moment process, in the beginning, in the doing, in the action. 

Life long learning is about cultivating the dispositions and habits of the mind that students need for a lifetime       

of learning, problem solving and decision making. 

Life long learning is about freeing the studentôs mind and intelligence to grow at its own rate within the au-

thentic student. 

Life long learning is mindful awareness, openness, flexibility and adaptability. 

It is learning to adapt learnings as things change in oneôs life. 

Life long learning has no ending, it is circular; looping and interloping patterns within interloping patterns; 

Enrolled in lifeôs ever-changing program of study, life long learning is not one size fits all ï students design 

the fit that fits his or her own authentic nature; 

Life long learning in my life is the life long strategy of living moment by moment and applying and learning 

to live my new moments s they unfold before me; 

As Thomas Edison said, ñThere are no failures.  Sometimes I have to find and discover all the ways that donôt 

work before I can find the way that does work é itôs not that Iôm smarter than anyone else é I just stay with 

the problems longer.ò  He also observed, ñYour mind should be a place where you work things out . . . not a 

place to store a bunch of stuff.ò 

 

In light of my new found circumstances in life, life long learning skills are what are enabling me to deal with first 

things first, putting forth my learnings in a new way in a new life that has come to visit me . . . to learn a little and 

do the best I can with it until I learn a little more and do a little better and I do the best I can with it until I learn a 

little more and can do a little better.  This is life long learning.  There are no weaknesses to life long learning, just 

undeveloped strengths. 

 

 We thank Cheryl for the opportunities to continually learn from her, and we are honored and blessed by her  

contributions to the CJ Graduate program and society.  
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Message from the Department Chair  

 Greetings from the criminal justice department chair, 

 

Fear and trepidation need not be the watchwords for the important final element of your graduate program: the 

Capstone requirement. In fact, we donôt like to think of it as being a conclusion at all, but actually, a beginning 

for what will surely be a lifetime of learning. Your Capstone project (as an E-Folio) will be the opportunity to 

exhibit the skills you have attained as a graduate student. 

 

We have designed your program to not end when you graduate; rather, we graduate life long learners. More 

than ever before people need to possess skills that will enable them to keep up with the rapidly changing times, 

both personally and professionally. Whether it is keeping up with your profession, learning for new work, or 

learning things that impact your personal life, you will not stop learning once you are done with school. You 

will graduate with the skills you need to continue learning. 

 

Our students, all of whom are practitioners in their professional field, have told us they need these skills to re-

main successful. As a graduate student in MO40, now one of our faculty, stated, ñAs professionals we respond 

to informational voids, either those we want to find answers to or those we have been directed to find answers 

to.ò To this end, you will develop informational literacy skills throughout your program. Information literacy 

means to: 

Identify questions & issues; 

Narrow them to a workable focus; 

Know where to find information; 

Critically process this information, including discerning fact from fiction; and, present it in a professional 

manner. 

Compared to undergraduate work, Concordia University Saint Paul describes graduate study as being more 

creative, self-directed, rigorous, practitioner-oriented, and attentive to research. Our E-Folio process reflects 

this. 

  

We listen to our students, and they have told us that they mostly need these skills in their work (and lives) 

rather than only the traditional statistics-based ñoriginalò research thesis approach many graduate programs 

culminate with. We have found our students to enthusiastically embrace the option of concluding their graduate 

studies by exhibiting their information literacy and graduate level thinking skills through demonstrating learn-

ing on topics of professional interest and relevance to them. In turn, they are meeting the definition of graduate 

learning by producing or formatting new information and making it accessible to their professional colleagues 

in an E-Folio. 

  

This particular part of your program is intended to be an invigorating, meaningful conclusion to your formal 

program, rather than the dreaded bloodletting experiences you may have heard about from others. Does this 

mean itôs ñeasy?ò No, it does not. But neither does it mean it is designed to be difficult for the sake of scaling a 

wall for the sole purpose of being able to proclaim, ñI did it and lived to tell about it.ò Without true meaning, 

the process is pointless. 

  

We provide you with a workable, logical process to assist you in meeting your goals and the requirements of 

this University, all in a manner that will not become overwhelming and detract from the true objective of learn-

ing. You, however, have to take advantage of this process to make the most of it. Your student colleagues and 

your professors stand by at the ready to be a part of this exciting part of your program. 

 

 With enthusiastic support of your goals, 

  
 

 Scott Harr, Criminal Justice Department Chair 
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Why an E -Folio?  

 

The final Capstone project in the Criminal Justice Program is a culmination of all of your coursework in the 

programðan E-Folio.   

 

Simply put, the E-Folio fulfills the same objectives as the ñtraditionalò Capstoneðbut each assignment is built 

into the program so that students are not left with a giant ñhurdleò at the end. By design, important compo-

nents of various courses and specific CJ content areas are incorporated into the E-Folioðleaving no ñgapsò. 

Youôll have opportunities to incorporate specific research projects/papers into the E-Folio.  

 

The E-Folio is based upon best practices. The department reviewed existing literature, consulted with other 

departments who have pioneered the process, and listened to student and faculty feedback.  Research supports 

the  use of a learning Portfolio to develop reflection, critical thinking, and lifelong learning skills.  

 

What if you want to pursue a ñtraditionalò research project? 

Some students may enter the program with a desire to study a specific topic, solve a problem at work, or con-

duct a specific research project. While you would  not create a research project outside of the E-Folio, the 

coursework is flexible enough that you *could* incorporate your topic of interest throughout various pa-

pers/coursework in classes, and your E-Folio might showcase your knowledge in a specific area (i.e., your 

papers may focus on one theme in the CJ system, such as racial profiling, use of force, etc.). 
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Professional Resume 
You will find three resume templates in Appendix 

A. Feel free to use the template that will work best 

for your situation. 

 

Reflection Papers 
In Synthesizing Seminar I and II, you will write a 

reflection paper to demonstrate your learning and 

your application to practice.  The paper will be an 

assignment in each of those courses.  It will be 

graded.  After each course is over, feel free to pol-

ish up your paper as youôd like, using your profes-

sorôs feedback and save your document for posting 

on your E-Folio. 

 

Professional Practice Journal 
Professional Practice Journal - Document the appli-

cation of your learning to your setting ï as you 

work with peers, the community, and within the 

Criminal Justice System.   At times, work out your 

thoughts about learning and application to practice 

in your log. This becomes the ñjournalò of your 

professional work while in the program.   Please 

keep your journal during all your courses.  We rec-

ommend you write in your professional practice 

journal at least once during a course. Note: For 

courses that utilize ñe-mail reflectionsò, you can 

submit those as journal entries. 

Another option for your journal entries would be to 

explore a Criminal Justice topic of interestðeither 

the same topic in each course, or you could explore 

a different topic each month.   

 

You will submit your professional practice journal 

an assignment requirement in Synthesizing Seminar 

I, II, and the Capstone Class. 

 

 

Integrative Practice Papers 
Two times during your coursework you will write a 

4-6 page research paper we call an Integrative 

Practice Paper.  You will write each paper as part 

of the course requirements.  Your paper will be 

graded according to specific criteria spelled out in 

your syllabus and by your professor.  After each 

course is over, feel free to polish up your paper as 

youôd like, using your professorôs feedback and 

save your document for posting on your E-Folio.  

To get an idea of the paper format, see Appendix D 

for a description of the Integrative Practice Papers. 

 

 

Professional Philosophy Papers 
One time during your coursework you will write a 4

-6 page philosophy paper we call a Professional 

Philosophy Paper.  You will write the paper as part 

of the capstone course requirements.  Your paper 

will be graded according to specific criteria spelled 

out in your syllabus and by your professor.  To get 

an idea of the paper format, see Appendix E for a 

description of the Professional Philosophy Paper. 

 

Projects/Papers 
Many times during your coursework in the M.A. 

program you will be asked to create a project or 

write a paper to demonstrate your application of 

course content, your ability to solve a specific prob-

lem in the field, or your personal interest area re-

lated to the field.  These projects will be graded 

according to the assignment criteria set forth by 

your professor.  After each course is over, feel free 

to polish up your project as youôd like, using your 

professorôs feedback and save your document for 

posting on your E-Folio.  The projects/papers you 

choose to post (minimum of 3) should demonstrate 

your best work. Feel free to use projects you have 

created in your own professional work too. 

 

 Living Document  

As you all know, assessment is a priority for the 

department. As students and faculty provide feed-

back on the process, we will provide you with any 

updates or changes to this document. Your flexibil-

ity is appreciated. 

 

Honors convocation and 

research symposium  

Beginning in 2005 students who submit exemplary 

papers/projects will be invited to present at the Con-

cordia Honors Convocation and Research Sympo-

sium. Check with your department chair for more 

information.  

E-Folio Requirements  
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The E -Folio Process  

Work on certain portions of your E -Folio on your own  
Complete the following during your coursework: 

Review E-Folio schedule (pg. 9) 

Write a professional resume by the Capstone course 

Keep your Professional Practice Journal throughout the program (at least one entry per class, 1-5 double 

spaced pages per course entry; email reflections are acceptable). 

Keep electronic copies of all the work you complete in the masterôs program for future E-Folio use. 

Polish up the coursework you will use as part of your E-Folio (Edit, submit to writing center or peers 

for proofreading) 

 
E-Folio Reader  

You will choose one faculty member in the department as your E-Folio reader.  They will be assigned to par-

ticipate in the presentation and discussion of your E-Folio.  They will evaluate and grade your E-Folio based 

on specific grading criteria.  You will choose your reader from an approved list of instructors in Synthesizing 

Seminar II.   

 

E-Folio presentation ðCritical Dialogue  
Your E-Folio presentation will occur during the Capstone (final) course. The presentation (Critical Dialogue) 

date will be set during the Capstone class.  A schedule will be created for the cohort.  Typically the Critical 

Dialog Discussion is completed in a phone call with the student. The Critical Dialogue is considered a celebra-

tion of the learnerôs work and a discussion about the application of learning youôve made to your professional 

setting. Critical Dialogues will take place during the Capstone Class  up to the week after final chat.  

 

A final grade on the E-Folio of at least 80% is considered passing.  If upon evaluation by faculty, the E-Folio 

does not earn an 80% or above, the student will be granted a two week ñIncompleteò in the Capstone class to 

rework the E-Folio contents according to faculty feedback and the Critical Dialog will be postponed until the 

revision is completed.   

 

Other presentation options may be available, check with your Capstone instructor.  

 

Graduation   
Upon the grading of your E-Folio, and when the grades are posted, the academic advisor will send your aca-

demic records to the Registrarôs office for processing of your diploma. 



E-Folio Handbook    9 

 

Schedule of E -Folio Work  

 

M.A. ï CJ Assignment Title 

Adult Learner Entry in Professional Practice Journal  
Accessing Ed. Resources 

 

Entry in Professional Practice Journal  

Org Behavior Entry in Professional Practice Journal  

Synth I Reflection Paper 
Professional Practice Journal thus far 
 

Tactical Prob Solving  Integrative Practice Paper 

Entry in Professional Practice Journal  
Admin of CJ Entry in Professional Practice Journal  

CJ/Media Relations Entry in Professional Practice Journal  

Legal/Leg. Issues Integrative Practice Paper 

Entry in Professional Practice Journal  
Strat Leadership Entry in Professional Practice Journal  

Synth II Reflection Paper 

Professional Practice Journal thus far 
 

Correctional Design Entry in Professional Practice Journal  

Applied Ethics Entry in Professional Practice Journal  

 

Contemp Issues in Leadership Entry in Professional Practice Journal  

Capstone Professional Philosophy Paper 

Resume 

Professional Practice Journal 

Finish Your E-Folio 

Celebration 
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Guidelines for working with your E -Folio reader  

 

1. Upon making initial contact with your reader, it is appropriate to discuss your E-Folio progress thus far, or 

E-Folio formatting ideas. By Synth II, you should have a few items posted in your E-Folio for the reader to 

review.  

 

2. Your reader will not edit papers, but may provide general suggestions for improvement. When working 

with various individuals (peer readers, the writing center, E-Folio reader, etc.) allow for ample feedback 

time. A suggested method follows: 

First, review your E-Folio papers carefully. Read aloud and correct mistakes. Incorporate feed-

back given to you when you initially wrote the paper for the course/instructor.  If you can do this 

immediately after a course, it will save you time in the end. 

If necessary, forward your edited papers to a peer and ask for feedback 

If you have multiple people editing your paper, efforts are duplicated and it is easy to confuse 

different versions of your work in progress.  

 

 

What do you do if you fail a required paper? (i.e. for example, your ñIntegrated Practice Paperò that you sub-

mitted for ñCritical Problem Solvingò is not acceptableðor, you have to drop that class and donôt write the 

paper..). 

This would necessitate extra work on your partðyouôd want to let your reader know ASAP, and 

write (or re-write) the paper. Do not submit it to your reader (i.e. donôt post it in your E-Folio) 

until youôve proof-read and edited the paper.  The reader may ask you to re-write or re-work the 

paper; they may refer you to the writing center, or, they may accept it. 

 

 

Before you begin your capstone course, your E-Folio should have been reviewed at least twice by your reader. 

During the capstone course, you will work with the instructor and reader to finalize the E-Folio 
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Grading  

 

Your faculty reader and capstone instructor will evaluate the E-Folio according to the ñFaculty Evaluation Guide-

linesò (Appendix G). Grading will follow the University Standards: 

 

A Superior   90-100 

B Above Average  80-89 

C    70-79 

D Below Average  60-69 

F    0-59 

 

According to University guidelines, no more 

than 20% of a paper/project may be quoted or 

non-original material, and all of that 20% 

maximum must be appropriately cited. For 

more information, see the Academic Honesty 

guidelines contained in the University Student 

Guide. 
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Appendix A (resume templates)  
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Appendix A (resume templates)  



E-Folio Handbook    14 

 

Appendix A (resume templates)  


